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CHAPTER I 
STATEMENT OF THE PROBLEM 
The purpose of this study is to determine what technical 
literary terms occur in popular adult periodicals, and the 
frequency of their occurrence; this information can then be 
used to help determine which technical literary terms should 
be emphasized in secondary-school teaching. 
· nefinition: Throughout this study a "technical literary 
term" shall be understood to include any word or phrase which 
has a specific meaning as applied to literature - such as terms ! 
II 
referring to types of prose, poetry, and drama, and terms used 
in discussing them. A complete delimitation of terms included 
is presented in Chapter III, Procedures. 
PHILOSOPHY BEHIND THIS STUDY 
The philosophy behind this study is presented briefly in 
the following paragraphs. It is in agreemen t with, and an 
outgrowth of the viewpoint of most authorities on the teaching 
of English, including the National Council of Teachers of 
English. The background of opinion giving rise to this phil-
1 
is to meet the e ducational needs of their pupils - provided 
"educational" is here understood to include development along 
moral, spiritual, and psychological, as well as along academic 
lines. Pupils ' needs vary greatly, however. The great 
majority of children now finish high school instead of dropp:i.ng 
out. The embryonic plumber and cabinet maker do not need as 
wide a vocabulary of terms of purely literary significance 
as do the future compositor and literary critic; yet all may 
be found in the same high-school class in . literature. 
Implications for the teacher : Forced, by lack of time, to 
select the most important things to emphasize, the teacher can 
find a practical solution to this problem by teaching to all 
pupils those technical literary terms with which the averag e 
adult needs to be familiar, while making available a more con-
centrated dose for those pupils who are g oing to colle e;e or 
have a special interest in the study of literature . 
Criteria for judginG importance of literary terms: Some 
criteria must be found, then, by which to judg e which technical 
literary teftns are ne cessary to the average adult. The first 
possible need for a vocabulary of technical literary terms 
that comes to mind is to enhance the enjoyment and understand-
ing of literature. However, the major purpose in studying 
literature in high school is t o meet and understand life situ-
ations which the pupils have not had the experience to meet in 
their own lives. It is d oubtful whether knowledge of technica 
2 
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II 
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t 
literary terms i s essei1tial t o this purpose. Secondly, since 
the form of any piece of literature influences the content, a 
knowledge of the technical aspects of literature increases the 
understanding and enjoyment of it. Hookl says: 
Part of the fun, of course, comes from understand-
ing. The baseball fan who understands the technical-
ities of the game enjoys it more than the one who sees 
only a man hitting a ball and running over to stand on 
a dirty sack. Likewise the reader who knows something 
about fictional or dramatic · tecl:miques and technical-
ities reads with more pleasure than the one who sees 
only that boy meets girl. 
At best, however, this use of technical literary terms is 
not an accurate and serviceable criterion for selecting a 
minimal list of terms that should be taught to all pupils. 
The criterion used in this study: one criterion that can 
be made more definite and specific is the extent to which the 
average pupil will meet technical literary terms in adult life. 
One place in adult life where technical literary terms are 
likely to be met is in reading periodicals. This study con-
cerns itself therefore, with three current, large-circulation 
magazines, and with the question of what technical literary 
terms appear in them. 
Summary: one important and specific criterion in deciding 
which technical literary terms constitute a basic minimal list 
for all pupils is the extent to which they are likely to be 
I 
lJ. N. Hook, The Teaching of High School English, New 
York: The Ronald Press Company, 1950, p. 148. 
I 
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met in later adult reading; current magazines are one of' the 
most popular forms of adult reading. This study therefore 5.s 
concerned with .finding which technical literary terms occur in 
three current, large-circulation magazines, and the frequency 
of their occurrence. 
SCOPE OF THE STtmY 
Magazines included: Time, Life, and 'l'he Saturday Evening 
Post. 
Specific issues read: An attempt was made to spread the 
material sampled over a whole year 1 s pePiod; issues se lected 
were as follows: 
Februat'y 7, April 4, June 6, August 1, October 3, 
December 5, 1949. 
Life: January 3, March 7, May 2, July 4, September 5, 
November 7, 1949. 
The Saturday Evening Post : February 5, Apr'il 2, June 4, 
August 6, October 1, December 3, 1949. 
Speci.fic material considered: All material except adver-
tising was considered in the issues selected. To count running 
words in advertising, it is necessary to count almost every 
word, due to variety of type and spacing. This would have 
meant i ncluding fewer issues of each magazine or widening the 
scope of the study beyond practicable limits. 
4 
II Reasons for selection of the three magazines: The three 
1: magazines were selected on the bas-is of each having the largest 
1 circulation in its own field, as determined from Ayer•sl 
II 
li Directory. ~ has the largest circulation of any news mag-
azine (1,573,622); Life has the largest circulation of any 
1 pictorial (5,341,626); The Saturday Evening Post. has the 
li 
I 
II 
li 
I 
I 
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'I 
I 
II 
I 
I 
il 
largest circulation of any general reading - fiction and non-
fiction- magazine (4,034,169). 
II lN. w. Ayer and Son, Direetor;l of' Newspapers and Period-
! icals. Philadelphia: N. w. Ayer and Son, Inc., 1950. II 
I 
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CHAPTER II 
PREVIOUS RESEARCH PERTINENT TO THIS STUDY I 
I 
Two main types of research were pursued in connection 
this study: research dealing with the new point of view on 
I 
with ll 
the 11 
teaching o~ literature, and research dealing with ward frequenc,Yt 
I ~ counts. 1 
CURRENT POINT OF VIEW ON STUDYING LITERATURE 
11 
Basic to this study is the 
teaching literature is shifting 
II premise that the emphasis in lj 
from form and fact to an under- .I 
standing of ideas, appreciation and pleasure in reading, and 
growing maturity through vicarious experience. Dissatis~action l 
I 
with traditional teaching of literature was apparent as early 
as 1925, when Irion1 noted: 
It would not be difficult to collect quotations 
from various authors tending to indicate that liter-
ature is being taught inadequately. The general crit-
icism seems to be that the teaching is too analytic 
in nature and tends to destroy all appreciation. 
Pollock2 makes it clear that a basic factor in the need 
for change in the ways of teaching is the change in the makeup 
of the student body: 
1Theo. W. H. Irion, Comprehension Difficulties of Ninth 
Grade Students in the Study of Literature. Teaehers College 
Contribution to Education, No. l89. New York: Bureau of PUb-
lications, Teachers College, Columbia university, 1925. 
2Thomas Polloek, "English for Maturity." The English 
Journal 38: 66-72; February, 1949. 
6 
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••• We teachers of English are, as a part of 
American education and of American civilization, just 
at the beginning of an exciting and arduous adventure 
• • • the attempt to educate all the sons and daughters 
of an entire nation. During the last two or three 
decades the people of America have been deciding that 
they actually want this done. 
1 Seubert sees this problem in connection with literature 
II and expresses the whole change of emphasis in teaching liter-
r J 
II 
ature in two succinct sentences: 
The problem of literature-teaching in these 
schools of the people is thus seen not as a problem 
of academic interest, of transmitting a heritage, 
or scholarship in the traditional sense, or of 
preparation for engaging in that scholarship. It 
is rather a practical problem of making it possible 
for literature experiences to contribute to the 
effectiveness in all areas of living. 
The emphasis in recent curricula~ The old-style teaching 
1\ of literature certainly did not fit in this new picture, for 
, in the old-style teaching, reflection upon an experienre was 
so prolonged, as Broening2 says, "By the inclusion of unim-
I 
II 
portant detail and of all the techniques by which the author 
conveyed his experience, that youngsters were bored and re-
pelled." To foster the change in the teaching of literature, 
the National Council of Teachers of English ha·s . offer'ed cur-
ricula emphasizing the new viewpoint. In 1935 its curriculum 
lEugene E. Seubert, "Literature in the Secondary Curricu-
lum." The English Journal 30: 11-19; January, 1941, p. 14. 
2Angela M. Broening, Chairman, Conducting Experiences 
in English. English Monograph No. 8, National Council of 
Teachers of English. New York: D. Appleton-Century Company, 
1939, p. 11. 
II i=======-~, 
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1 
committee, under Hatfield says, "The ideal curriculum consists 
of well-selected experiences," and goes on to show how these 
experiences may be selected. Then follows a statement of the 
2 
1 
place of English in such a set-up: 
The program just presented constitutes, of course, 
the entire school curriculum, in which each department 
participates when and as it can. The place of English 
in this program is obvious: to provide the communica-
tion (speaking, writing, listening, reading) necessary 
to the conduct of social activities, and to provide 
indirect (vicarious) experiences where direct experiences 
are impossible or undesirable. 
The new emphasis is made unmistakably clear in the follow-
ing statement from the same monograph: 3 
The experiences through literature are the ultimate 
objective • • • • The intrinsic worth of such experiences 
is the only valid reason for the reading of literature. 
The Commission on the English Curriculum now at work pre-
sents even more general objectives than did the 1935 monograph. 
rt4 says: 
• • • the Commission defines the objectives of 
English instruction in terms of the major purposes of 
education; namely, (1) the cultivation of wholesome 
personal living, {2} the development of social sensitivity 
lwilbur W. Hatfield, Chairman, An EXperience Curriculum 
in English. English Monograph No. 4, National Council of 
Teachers of English. New York: D. Appleton-Century Company, 
1935, p. 3. 
2rbid., p. 4. 
3Ibid., p. 17. 
4nora V. Smith, Director, An outline of the Desirable 
outcomes and Experiences in the Language Arts Which Will Be 
Illustrated in the Curriculum Study of the National Council of 
Teachers of English. Communication No. 7, Curriculum Commis-
sion, National Council of Teachers of English, undated. 
I 
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and effective participation in group life, and (3} 
preparation for vocational competence. 
The end results to be sought are efficient and happy liv-
i ng; this does hot mean, however, that no thought should be 
given to form and technique. This is made more clear by the 
.1 Commission1 than by other authorities, mos t of whom seem to 
i gnore form completely: 
Growing sensitivity to beauty and harmony, which 
creative reading of literature fosters, increases the 
joy of living. 
As his appreciation grows, the student should 
understand how the form, rhythm, or color tone of a 
piece of literature, a film, or a radio drama enhance 
one's enjoyment of it. 
Criticisms of dissecting literature: That detailed anal-
ysis and dissection of literature, requiring a large vocabu-
lary of technical literary terms, is undesirable is a major 
point in the development of this study; the fact that teaching 
technical literary ter~ is not defensible merely for the 
purpose of analyzing literature has led to the attempt to dis-
cover which technical literary terms will be met in adult life. 
The opinion that detailed analysis of literature is not of 
great value in teaching literature must therefore be bolstered 
by the comment of authorities on the subject. 
The President's Commission on Higher Education2 makes 
2The President's Commission on Higher Education, "Estab-
lisbig g the Goals," Vol. I of Higher Education for American 
Democracy. New York: Harper and Brothers, undated, p. 55. 
clear its stand: 
Literature sets forth both the heights and the 
depths that man can reach • • • • It can do as much 
as any other single form of eJperience to broaden and 
deepen the perceptions and sympathies of the indiv-
idual. 
This consequence does not, however, follow frqm 
the study of details of literary history, literary 
biography, literary techniques, or any other of the 
accompaniments to literature that make up special-
ization in the subject. 
I 1 
I Smith feels that: 
The most notable characteristic of the present 
program in literature is its wholesome emphasis upon 
the reading of literary selections themselves, and 
not upon facts about books, their authors, and the 
literary periods from which they came. 
2 Carlsen· discusses the emotional maturity that can come 
t! from experiencing literature and shows that dissecting liter-
11 
j! ature by questions as to form, etc., makes of literature "a 
I. rather pleasant antiquarian study lacking emotional vitality 
or concern." 
I 
I the 
I 
II 
I· 
.I 
Makey3 emphasizes that teaching about literature is not 
teaching of literature. He4 adds: 
Since school is a condensation of the experience 
of mankind, background must often be supplied. This 
does not, however, permit the substitution of 
il 
1 
I' I 
I 
II 
I 
II 
I 
I 
I 
I 
II 
I 
I! lnora V. Smith, Evaluating Instruction in Secondary School 
II English. English Monograph No. 11. Chicago: The National q Council of Teachers of English, 1941, p. 251. 1' 
lj . ·I 
11 2George R. Carlsen, "Literature and Emotional Maturity." 
11 The English Journal 38: 130-138; March, 19491. 
3Herman 0. Makey, "Why?" The English Journal 38: 554-558; 
December, 1949. 
4 Ibid., p. 555. 
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unenlightening background for the problem at hand in 
literature any more than it permits a discussion of 
the life of pythagoras as a substitute for the study 
of the pythagorean Theorem. 
Miles1 asserts in vigorous terms: 
The teacher with eyes in his head has discovered 
that among healthy, active boys and girls little _ 
interest can be developed in the analysis of even the 
most finished product of literary art. 
2 Mansell thinks that one good way to develop courses 
that will provide good reading experiences is to let the 
students question, and discover thereby what is important to 
them. She finds that: 
Only the occasional, literarily inclined boy or 
girl will ask about the characteristics of the 
Victorian Period of England, or the qualities of 
blank verse. 
Perhaps most amazing of all is the fact that the change 
in emphasis in the teaching of literature is starting to carry 
over into college. Wells3 is speaking of college curricula 
when he says: 
_L-
The proposed program for the teaching of English is, 
then, very simple. It envisages the abolition, or vir-
tual abolition, of all our orthodox courses of li t er-
ature as a field of knowledge or as material for _ the 
ingenuity of philosophical aesthetics. 
I ----------------
lnudley Miles, "The Changing Curriculum in Freshman Lit-
erature." The English Journal 29: 449-457; Jrme, 1940. 
II 
II 
I' 
li 
2Kathryn Mansell, "Literature Was So Dull." Ch. 12 of 
Pupils Are People. New York: D. Appleton-Century Company, Inc., 
1941, p. 133. 
3Henry W. Wells, "Reform in English Teaching. 11 College 
English 11: 270-276; February, 1950. 
11 
SuJ:Yl_mar_I: Mirrielees summarizes the g ist of the previous 
opinions quite well in two separate sentences of a section 
1 
significantly calle d "Barriers to Su ccessful Teaching .. 11 She 
says firs t: 
Your responsibility is to teach your pupils 
to read as intelligent adults read. 
And later she2 makes the disti nction that gets at the 
r oot of the whole matter: 
You are :treparing them to be reading adults, 
not students of literature. 
RESEARCH LEADING DIREC'rLY TO THIS STUDY 
This study stems directly from Kinsella ' s 3 attempt to 
evaluate the i mportance of the words and phrases used in 
discussing, studying and teaching literature in high school. 
From high school an thologies, Kinsella compiled a list of 
technical literary terms which he submitted to experienced 
teachers of high-school Engli sh8 The teachers then indicated 
which terms "they considered ' essential', ' desirable', and 
' unimportant ' for an adequate understanding and appreciation 
of literature by the student of average intelligence".4 
lLuci a B. Ivlirrielees , Te aching Composition and Literature. 
New York : Harcm:trt, Brace and Company, 1943, p. 332. 
2Ibid., p. 337 ., 
3Bernard H. Kinsella, "An Evaluation of the Terms Used in 
the study of High- School Literature ". Unpublished Ed. Ivl. 
Thesis, Boston Univers ity School of Edu c ation, 1951. 
4 Ibid ., P• ls 
12 
Of the 706 terms Kinsella submitted, 501 were considered 
11essentie_l 11 by a majority of t h e teachers; 179 were con-
sidered "desirable"; and 26, "unimportant ". 
Kinsella compared his list with Cole ' s • Cole believed 
that individual words were symbols of whole ideas, and d rew 
up a list of words and expressions wh:tch she thought com-
prised the essential ideas of thirteen school subjects. She 
picked a list of two thousand words by a frequency count 
from many books, and weeded this l ist down to three hundred 
seven by (1) submitting it to the jud gment of experts, and 
(2) jud ging it again:st the criterion of social usefulness. 
A comparison of Kinsella ' s results, Cole's results, and the 
results of the present study appears in Chapter IV, 
11Findings 11 • 
Kinsella2 concluded that: 
In the ligh t of these results it would seem that 
most teachers engaged in this s urvey re ,p;ard literature 
as a formal study involving a large literary vocabulary. 
He doubted that this showed their true convictions, 
since it d i d not jibe with professed new icle as concerning 
teaching literature . 
PEWPINEN T PREVIOUS WORD F'REQUEt-TCY COU!'-T TS 
Reporting on word frequency counts in the following 
l Luella Cole, The Teacher ' s Handbook of Technical 
Vo cabu lar-f• loornington, Illinois: Public School Publishing 
Company, 940 . 
2Kinsella, op. cit., p. 36 . 
13 
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II 
paragraphs has been restricted to research which is closest 
to the present study and, in most cases, contributed directly 
to it. studies reported can ·be grouped roughly into four 
groups as indicated. 
General word counts: In these studies every .word is 
counted in the material considered, and the results are of 
general usefulness. Best known, perhaps, is the work of 
1 Thorndike and Lorge which is, of course, for the use of 
!j 
1\:l teachers primarily, but is concerned with a general vocabulary •
1 Horn2 is responsible for another basic general count of 
pioneering importance. His purpose was to make available a 
list of the 10,000 words most often used in non-professional 
writing. He found it necessary to weight his frequencies by 
a factor that indicated how many different sources contained 
the term. This technique was not considered necessary in the 
present study. However, when a word in the present study was 
found repeated several times in the same context in the space 
of a few paragraphs, it was counted only once. 
A third general word count is responsible for the unit 
of entry used in the present study. Lorge3 shows that 
lE. L. Thorndike and Irving Lorge, The Teacher's Word 
Book of 30,000 Words. New York: Columbia University, 1944. 
2Ernest Horn, A Basic Writing Vocabulary, Monograph in 
Education, University of Iowa, 1926. 
3rrving Lorge, "The English Semantic Count." Teachers 
College Record 39: 65-66; October, 1937. 
previous frequency counts had used the lexical unit rather 
I 
than words as a unit of entry. 
I 
(Zipf1 distinguishes between 
II 
I! I 
I 
I 
I, 
I 
II 
"word" - meaning words in their fully inflected forms, and 
"lexical unit"- meaning the root word.) This use of the 
lexical unit meant that homographs - words spelled the same, 
but with different ·meanings- were often counted together. 
To avoid this Lorge used the "lexical unit by meanings," 
determined from the context, as his unit of entry; the present 
\1 study follows this technique. 
!I 
I 
II 
Word counts for the use of a specific group: In these 
studies, also, every word is counted in the material considere 
but the nature of the material considered makes the results 
i valuable mainly to a specific group. 2 Horn and Peterson 
'I 
I 
I 
I 
studied 1,436,223 running words in business letters, and found 
14,834 different words (excluding proper names). The useful-
ness of this list of words is largely confined to teachers 
and students of typing and shorthand; its main purpose was to 
find which words should be emphasized in teaching those two 
subjects. 
Word counts of a specialized vocabulary, for the use of 
1r _a_s_p_e_c_i_f_i_c_g_r_o_up: 
! lGeorge K. Zipf, Psycho-Biology of Language. 
In these studies, only those words peculiar 
New York: 
\I ,, 
,, 
Houghton Mifflin Company, 1935, pp. 39-40. 
2Ernest Horn and Thelma Peterson, Basic Vocabulary of 
Business Letters. New York: Gregg Publishing Co., 1943. 
Ill 
I 
I 
'I 
I 
I 
I to a certain field are counted, and the results are of use al-
1: most exclusively to people in that specific field. Johnson-
Berg1 did a study of words peculiar to .Gregg shorthand 
methodology. His purpose was to standardize the terminology 
used in teaching Gregg shorthand, and his final list was val-
uable only in that field. 
Moulton2 did a similar study in the field of typewriting. 
The result of her study was a list of all words and phrases 
useful to the teacher and student of typewriting~ Moulton's 
study contributed to the writer a technique for counting run-
ning words. She made a scale with a mark to show each five 
lines of print, and read off the number of lines in the column, 
I instead of counting the lines. 
Word counts of a specialized vocabulary for general use: 
I 
,, In these studies, only those words peculiar to a certain field 
'i are counted, but the results are of general use; the material 
I 
I 
considered is from the general reading of an unspecialized 
public. Lawrence3 surveyed current, non-technical literature 
j, 
lJ. Raymond Johnson-Berg, "A Word Frequency Study and 
Glossary of Terms Peculiar to Gregg Shorthand Methodology." 
Unpublished Ed.M. Thesis, Boston University School of 
Education, 1947. 
II 
2priscilla M. Moulton, "A Word Frequency Study and 
Definition of Terms in Typewriting Methodology." Unpublished 
Ed.M. Thesis, Boston university School of Education, 1948 • 
. 3Armon Jay Lawrence, A Vocabulary of Business and 
t · Economic Terms of Popular Usage, Bulletin of the Bureau of 
School Service, College of Education, University of Kentucky, 
March, 1945. 
1 6 
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\I 
ii of large circulation to derive a vocabulary of terms having 
I 
II 
I 
I 
II 
I' 
I! 
business and economic meanings. He desired to know which of 
these terms needed to be known by the average reader - not the 
business specialist - as evidenced by appearance in non-
technical magazines. From Lawrence the writer took the idea 
of including phrases as well as individual words. 
Nassise1did a similar study of mathematical terms and 
numbers appearing in current periodicals, to help determine 
which terms are most important for pupils to learn. 
The present study is of this fourth type; it is a study 
of technical literary terms appearing in current periodicals, 
to help determine which of these terms are most important for 
pupils to learn. 
Limitations to the value of frequency lists: A basic 
I limitation of word frequencies is particularly important to 
I 
II 2 this study. Leslie made a table from the data obtained ~y 
I 
II 
Horn and Peterson, 3 in which he showed the number of running 
words represented by the twenty-five words of highest fre-
quency, the number of running words represented by the next 
lphilip Nassise, "Mathematical Terms and Numbers in 
Selected Current Periodicals." Unpublished Master's Thesis, 
Boston University Graduate School, 1949. 
I 2Louis A. Leslie, "Basic Shorthand Vocabularies Compared, 
1 part 2." Business Education World 25: 182, December, 1944. 
I 3Horn and peterson, op. cit. 
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twenty-five words, etc. 1 Humphrey then interpreted Leslie's 
table in terms of percentages of the total number of running 
words. He found: 
The first 100 words in order of frequency rep-
resent 606,103 running words, or 42.20 per cent of 
all the running words, but the group of 25 words 
that is fourth in the order of frequency represents 
only 56,018, or 3.90 per cent of the running words. 
Although the first 100 words in order of fre-
quency account for 42.20 per cent of the running 
words, the second 100 represents only 8.92 per cent 
and the fifth only 2.64 per cent. The tenth 100 
(the last 100 in the first 1,000 commonest words) 
adds 0.96 per cent of the running words. 
Humphrey also found that 4,217 words occurred only once, 
and 1,772 only twice. Thus 5,989, or approximately 40 per cent'! 
1 of all the different words written occurred only once or twice .il 
This analysis seems to indicate two things: (1) After the II 
first few hundred words, the actual frequency found is not 
particularly significant, and (2) Words occurring once, and 
possibly those occurring twice, are not significant, because 
the probability is that in another similar sampling another 
list of words would be found occurring once or twice. In 
other words, their appearance once or twice is not predictive 
of a tendency, as it may be for higher frequencies. 
lclyde W. Humphrey, "Is Word Frequency Misused?" The 
Business Education World 25: 467; May, 1945. 
lB 
I 
I 
li 
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CHAPTER III 
PROCEDURES 
Each word in the selected material was read, and those 
1! terms meeting the criteria below were recorded on 5x8 cards. 
It 
II 
lj 
II 
II 
Separate counts were kept from four different types of' 
material: 
(l) 
(2) 
(3} 
Radio and TV, Books, Cin~, and Theater sections 
of' Time. 
Remaining sections of' Time. 
'· 
Life. 
(4) The Saturday Evening Post. 
The two divisions were made in the material from Time be-
cause it was desired to see how great a proportion of the tech- ! 
nical literary terms found occur in relatively technical I! 
sections. 
Despite the careful definition given below, some subjectiv 
ity was found in deciding which terms to include. The greatest 
difficulty was met in deciding upon terms used in describing 
writing, (number 7 below). The following distinction was fol-
lowed: if' a term of description, such as "subtle", was used 
about literature of' any kind, it was counted: if' the same term 
was used merely as an adjective, not applied to literature, it 
II was not counted. 
;J 
I' 
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TERMS INCLUDED 
Any word or phrase was included which has a specific 
meaning as applied to literature, specifically: 
(1) terms referring to types of prose, poetry, or drama -
as "parody", "sonnet", "farce". 
(2) terms used in discussing prose, poetry, and drama -
as "atmosphere", "epilogue", "meter". 
(3) terms relating to literary history and movements -
as "classicism", "realism", "Renaissance" • 
(4) terms relating to forms of speech, and literary 
devices -
as "assonance", "imagery", "vernacular". 
(5 ) terms relating to authors -
as "bard", "novelist", "satirist". 
(6) terms relating to books and publication -
as ."anthology", "manuscript", "typesetting". 
(7) terms used in· describing writing -
as "flowery", "picturesque", "subtle". 
UNIT OF ENTRY 
The unit of ~ntry was the lexical unit by meanings. The 
'I  main root word was listed, and all forms counted under it, 
I 
I were separated according to meanings, and tabulated according- ~ 1 
ly. Any phrase which had a special meaning, different from 
Unless it had a special meaning in a certain form. Homonyms 
20 
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I 
I 
I 
the sum of the meanings of its parts, was tabulated as a 
phrase; otherwise, phrases were tabulated under individual 
words. 
TABULATION 
Writing the word on the card did not constitute a count; 
a vertical mark was made to indicate the first count, and each 
count thereafter. 
RUNNING WORDS COUNT . 
Totals of running words were made separately for each of 
the four classes of material. Running words were counted as 
follows: 
(1) average number of words per line was determined for 
each type of print as follows: Number of strokes in 
ten full lines at random was counted, then divided by 
ten to get average number of strokes per line, then 
divided by five to get average number of words. 
(2) number of lines in each column was determined by 
measuring the column with a prepared scale calibrated 
to read number of lines in that type of print. 
(3) an approximation was subtracted for incomplete lines 
and for extra spacing between lines. 
(4) the number of lines in the column was multiplied by 
average number of words per line. 
(5) number of words per column, as thus totaled, were 
' I 
I 
I 
I 
I 
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added together. 
In coun tin,s runninr; words in Life, where much of the 
material is beneath pictures, of varyj.YJ.g line lengths, etc., 
it was sometimes necessary to count individual words. 
REPORTING OF RESULTS 
The technical literary terms found were listed in alpha-
betical order, with the frequency of occurrence in each of the 
four sources. A careful analysis was then made of this list 
in order to form some general conclusions. In addition, the 
list was compared with two others - the list of terms consid-
ered essential by Cole 1 , and the list of terms considered 
essential by more thaD fifty per cent of the reporting teachers 
2 in Kinsella ' s study. Cole's and Kins ella ' s lists were the 
results of careful evaluation by teachers of litrqrature and 
experts in the field of literature; this comparison, there-
fore, is one rreasure of the dis crepancy between what man:y 
teachers and experts feel pupils need to know and what 
objective evidenc e indicates pupils will be likely to meet 
in adult life. 
1 Cole, op. cit. 
2Kinsella, op. cit. 
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CHAprrER IV 
F' H.TD IN GS 
Two distinctions should be ke:pt in mind durinp; the 
d scussion of results : 
(l) The 11 type 11 of term refer s to the seven criteria 
listed i.n Chapter III, namely: 
Definition 
terms referrine to types of prose, 
poetr~ , or drama - as 11 parody 11 , 
11 sonnet 11 , 11 f 1:1r c e 11 • 
2 terms used j_n d iscus sing prose, 
poetry, an.d drama - as " atmos phe re 11 , 
11 epiloe;ue " , "meter ". 
3 terms relating to literary his tory and 
movement s - as 11 classic.ism 11 , 
II 1 ~ t1 "R . . II rea _sm , • enaJ.ssance • 
4 t erms relati n3 to forms of speech, 
and literary devices - as " assonance ", 
11 ma~ery ", nvernacu1a.r 11 • 
5 terms relat i ng to a thors - as "bard", 
"nove list", "satiris t". 
,.. 
0 terms re1a.t:T ne; to books and :rmblicat ion -
as 11 anLhology 11 , "manuscript ", " typesettingtt 
7 t erms u sed in des nr ·_ting ~ - t·ng-
as 11 flm1ery" , "picturesque " , 11 subtle 11 • 
24 
,l r- • 2 Co e and Klnsella both used more types. For example, 
whereas "types of prose, poetry, or draltla 11 are all j ncluded in 
Ty e 1 · n this study, Cole and Kinsella both considered them as 
three separate types . For purposes of comparison with thi'3 
8tuc1y, some of Cole 1 s and Ki nsella 1 s types were combined to 
fit the seven types lis ted above. 
( 2) In treating stat. sti c a lly t b e comparison of the lists, 
the only Cole and Kinsella terms considered were those classi-
fied as essential both by Cole and by mor e than fifty percent 
of the reporting teachers in Kinsella's study; thus there was 
no doubt that accordin~ to these two studies the specialists 
in literature considerec1 the terrrts essential. 
SPECIFIC CONCLUSIONS 
A careful analysis of the t errns found in this study , and a 
compari.son of them viJith the Cole and I:insella lists, has led to 
several concll sions, which are summarized here. Discussion and 
justificat .on of these conclusions is presented in t he remainde r 
of this chapter. 
1. 0nly termR with a frequency of rrtor e than two can be 
d~fini tely cons i dered significant. Thus only fif ty-seven terms -
those appearing in Table IV - can be definiteJy considered 
signi fie ant. 
2. a. rrhe most fre CJ.uent terms are of 'Type l - terms refer-
rins to types of: prose, poetry , or drama. 
1 
2cole, Op. Cit. ~Kinsella, QE. Cit. 
b. The ne x t most frequent are of Type 2 - terms used in 
d iscuss ing pro s e , poetry, or drama. 
c. The remainine five types of terms are too i nfre quent 
to b e con sid ered i mportant as genera l types · n this study. 
3. Since teachers of literature consi<der so many more terms 
es s e nti a l than are fou nd i n the study 0f' per:iodicals, it is 
likely that present te a.ctJJ.n ::; of literature overemphasi z es a ll 
t echnical literary terms, especially those belonging; to Types 
3 , 4. , 5 , 6 , and 7 • 
4. The Special Sections of Time contribute s~ch a lar~e 
part of the l:tst of terms considered significant that future 
s tudies of this sort mi ght be restricted to literary sections. 
5. New technical li.terary terms are appearing which are not 
y et recognized as important, but which are rapidly becoming 
more common than the old standbys. 
RUI'TNING VIIORDS 
The tot a l number of runnin,s words read was 948,308, 
div1.ded as follows: 
l. 'rime-Speci a l Sections 29,413 
2. 'rime -General 198,534 
3. Life 117,768 
4. Saturday Evening Post 602,593 
COT!IPLE ':['E LIST OF' TERMS FOUFD 
Table I presents an a lphabetical listing of the technica l 
l iterary terms found, the typ e of each, and the fnquency of its 
occurrence i11 each class of material . 
2 5 
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TABLE I 
FRE®ENCIES OF LITERARY TERMS IN THREE PERIODICALS 
FREQUENCY 
SATURDAY 
TIME TIME EVENING 
TERM TYPE SPECIAL GENERAL LIFE POST TOTAL 
academic 7 1 1 
act (of a play) 2 1 1 
adaptation 2 1 1 
address (lecture) 1 1 1 
adventure story 1 1 1 
anecdote 1 1 1 2 
anonymous 5 1 1 
antagonist 2 1 1 
anthem 1 1 1 
anticlimax 2 1 1 
archaic 7 1 1 2 
artful 7 1 1 
article (piece) 1 1 1 2 
artist 5 1 1 1 1 4 ' 
atmosphere 2 2 1 3 
authentic 7 1 l 
author 5 1 1 
autobiography 1 1 1 
background 2 1 1 
ballad 1 1 1. 2 
banality 7 1 1 
best-seller 1 1 1 
biography 1 5 3 1 9 
bohemian 7 1 1 
brash 7 1 1 
brochure 1 1 1 
browse 2 1 1 
bulletin 1 2 2 
burlesque 1 1 1 1 3 
caption 2 1 1 2 
caricature 2 2 2 
cas e history 1 1 1 
cast 2 1 1 2 
censor 6 1 1 
character (in book) 2 3 3 6 
characterize 2 1 1 2 
chivalric romance 3 1 1 
chronicle 1 1 1 2 
classic 1 1 1 2 4 
cliche 4 2 3 5 
climax 2 l 1 
--- --
TERM 
coherent 
colorful 
comic 
comedy 
commentary 
condensation 
connotation 
contemporary 
couplet 
creative writing 
credibility 
crisis 
critic 
cynical 
descriptive 
dialect 
dialectical 
diary 
diatribe 
disciple 
discursive 
doctrine 
document 
d<Dcumentary 
double talk 
draft (version) 
drama 
edit 
eloquence 
emotional 
epic 
epigram 
esthetic 
essay 
eulogy 
exhortation 
existentialism 
exposition 
extravaganza 
fabricate 
fantasy 
farce 
feature-writer 
-_ -==--~=-=== 
TABLE I (Continued) 
FREQUENCY 
SATLJRDAY 
TIME TIME EVENING 
TYPE SPECIAL GENERAL LIFE POST TOTAL 
7 
7 
2 
1 
1 
2 
7 
2 
1 
1 
7 
2 
5 
7 
7 
2 
2 
1 
7 
5 
7 
2 
1 
1 
4 
2 
1 
6 
7 
7 
1 
1 
7 
1 
1 
1 
3 
1 
1 
2 
1 
l 
5 
2 
6 
1 
1 
5 
1 
1 
3 
14 
1 
1 
1 
l 
2 
1 
1 
1 
l 
1 
1 
1 
1 
1 
1 
2 
1 
4 
2 
1 
1 
2 
1 
1 
1 
3 
1 
1 
2 
2 
1 
1 
2 
1 
2 
6 
1 
1 
1 
1 
1 
2 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
6 
1 
1 
1 
1 
4 
11 
1 
1 
1 
1 
1 
2 
3 
2 
6 
1 
2 
1 
1 
2 
1 
2 
1 
1 
4 
5 
2 
3 
30 
3 
2 
1 
2 
1 
2 
4 
2 
1 
2 
1 
1 
1 
3 
1 
1 
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TABLE I (continued) 
FREQUENCY 
SATURDAY 
TIME TIME EVENING 
TERM TYPE SPECIAL GENERAL LIFE POST TOTAL 
fiction 1 2 1 1 4 
flavor 2 1 1 
folklore 1 1 1 
footnote 2 1 1 2 
format 6 1 1 
f ustian 7 1 1 . 
ghost write 5 1 1 
gobbledygook 4 1 1 
hack (routine) 7 1 1 
harrowing 7 1 1 
hero 2 1 1 3 1 6 
heroine 2 1 1 
highbrow (adj.) 7 1 1 
high comedy 1 1 1 
hilarious 7 2 2 
horse opera 1 2 2 
humorist 5 1 1 2 
idealist 5 1 1 
ideology 2 2 2 
idiom 2 1 1 2 
idyl 1 1 1 2 
imaginative 7 1 1 
ing enue 2 1 1 
ingenui:by 2 1 1 
innocuous 7 1 1 
int e rview 1 1 1 
irony 4 2 2 4 
issue 2 1 1 2 
jarg on 7 1 1 
journalist 5 1 1 2 
keynote 2 1 1 
lachrymose 7 1 1 
leaflet 1 2 2 
,. legend (story) 1 1 . 2 1 4 
light opera 1 1 1 
limerick 1 1 1 
literary agent 6 1 1 
literati 3 1 1 
love poem 1 1 1 
lore 1 1 1 
low comedy 1 2 2 
lyrics 1 2 1 3 
~anuscript 2 1 1 2 4 
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TABLE I (Continued) 
FREQUENCY 
SATURDAY 
TIME TIME EVENING 
TERM TYPE SPECIAL GENERAL LIFE POST TOTAL 
masterpiece 1 2 1 3 
medium of expression 2 1 1 2 
melodrama 1 5 2 1 8 
memoir 1 2 2 
memorandilltl 1 1 1 
lmessage (meaning) 2 1 1 
mime 2 1 1 
'
1minstrel 5 1 1 2 
musical comedy 1 1 2 1 4 
myth 1 2 1 3 
mystical 3 1 ]L 
narrate 2 2 1 3 
novel 1 8 6 7 3 24 
:ope ra 1 1 3 4 
oratory 1 1 1 2 
pace 2 1 1 
pantomine 2 1 1 
pamphlet l l l l 3 
' parable 1 1 1 2 
paragraph 2 1 1 
parchment 2 1 1 2 
parody 1 1 1 1 3 
1part (in play) 2 1 1 1 3 
passage 2 1 1 2 
pathos 7 1 1 
patron 2 1 1 2 
period costume 2 1 1 
philosophy 2 3 2 2 7 
phrase 2 1 1 4 6 
platitude 4 1 1 
plausible 7 1 1 
playwright 5 3 1 4 
plot 2 3 1 4 
poet 5 l 2 3 
poetic 1 2 2 
1 poetic tragedy 1 1 1 
poetry 1 l 1 1 3 
prima donna 2 2 2 
proclamation 1 1 1 2 
propaganda 7 2 1 1 4 
prophet 5 1 1 
proscenium 2 1 1 
prose 1 1 2 1 1 5 
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TABLE I (Continued) 
FREQUENCY 
SATURDAY 
TIME TIME EVENING 
TERM TYPE SPECIAL GENERAL LIFE POST TOTAL 
prototype 2 1 1 
publish 6 2 1 2 2 7 
raconteur 5 1 1 
real 7 1 1 
realism 3 2 1 3 
realistic 7 1 1 
reminisce 1 1 1 
repertory 2 1 1 
resume 1 1 1 
revue 1 1 1 1 3 
rhythm 2 1 1 
ribald 7 1 1 
ridicule 4 1 1 
role 2 4 1 2 5 12 
!I romantic 7 2 2 4 
royalty (payment) 6 1 1 
sarcastic 7 1 1 
sar- donie 7 1 1 2 
satiric 4 1 5 6 
scene 2 3 3 4 10 
, scenario 1 1 1 2 
,score 1 1 1 
script 1 6 3 4 13 
semantics 2 1 1 
'sensitive 7 1 1 
sentimentality 7 1 I 
short story 1 3 1 4 
simile 4 1 1 
'' sketch 1 2 1 3 
'skit 1 1 1 2 
slapstick 1 2 1 3 
'I sophisticated 7 1 1 
1'stanza 2 2 2 
!study 1 1 1 
.style 2 2 2 
II subtle 7 1 1 
'summary 1 1 1 
supporting cast 2 1 1 
1 suspense 2 2 2 
symbolism 3 1 1 
s-ympathetic - 7 1 1 
synopsis 1 1 1 
II 
II 
!I 
31 
I 
il 
TABLE I (Continued) 
I FREIQ;UENCY I 
I SATURDAY I 
II TERM 
TII\1E TIME EVENING 
TYPE SPECIAL GENERAL LIFE POST TOTAL 
1! syntax 2 1 1 
'I tableau 1 1 1 
1: tear jerker 1 1 1 
11
ternpo 2 1 1 
'J text (content) 2 1 1 
! theme (subject) 2 1 1 2 
I thesis (proposition) 2 1 1 
I' title 2 1 1 2 
.tome 6 1 1 
:tour de force 7 2 2 
II t ragedy 1 1 1 
1Jtragic 7 2 1 3 
,translate 2 2 2 1 5 
tre atise 1 1 1 
h ribute 1 1 1 2 
11 troubadour 5 1 1 
I vehement 7 1 1 
\i vernacu1ar 4 1 1 
lverse 1 1 1 
ljversion 2 2 2 1 5 
.villi an 2 1 1 
ivitrio1ic 7 1 1 
1
1 • t t · 7 1 1 Vl upera lon 
11 vocabulary 2 1 1 2 
I volume 6 1 1 2 
\Jwhimsical 7 1 1 
·lwhi te paper 1 1 1 
',whodunit 1 1 1 2 
li.yarn 1 4 . 4 
It 
I 
iiTotal incidence 194 99 145 116 554 
IJ 
J,Number of different terms 111 75 97 92 241 
tl II 
II 
!I 
" 
li 
,I 
j! 
I 
I! 
LIST OF MOST SIGNIFICANT TERMS 
I In order to determine which of the term3 in Table I can 
I 
I 
I 
be justifiably considered significant, it is necessary to con-
sider the frequencies. Table II shows how many different terms 
occur only once, how many occur more than once, more than 
twice, and more than three times. In each case the percentage 
of the total number of different terms (241) is given. 
\ TABLE II 
FREQUENCY PERCENTAGES 
OCCUR MORE THAl'l MORE THAN MORE THAN 
once once twice three times 
Number of terms 128 113 57 37 
-
Percent 53.2 46.8 23.7 15.4 
jl ,... 
-
Note- Table is read as follows: 128 terms, or 
53.2 perc·ent of the total number, occurred only once; 
113 terms, or 46.8 percent of the total, occurred 
more than once, etc. 
From Table II it becomes apparent that a great majority 
of the terms are of doubtful significance. It was proposed 
earlier in this. study that in most word counts a frequency of 
one or two is not predictive. That hypothesis finds striking 
support in this study. An analysis was made to determine how 
many terms in each frequency class were considered essential 
both by Cole and by more than fifty percentof Kinsella's 
II , 
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teachers. The results are st~ized in Table III. 
To tal number 
Essential in 
TABLE III 
COMPARISON OF FREQUENCY PERCENTAGES 
WITH COLE'S AND KINSELLA 'S LISTS 
OCCUR OCCUR ONCE OR MORE THAN 
once twice twice twice 
128 56 184 57 
33 16 49 38 
Cole & Kinsella 
Percent 25.8 28.5 26.6 66.7 
MORE THAN 
three times 
37 
27 
73.0 
Note - Table is read as follows: Of the 128 
terms that occur only once, 33 terms, or 25.8 per-
cent, are considered essential both by Cole and by 
more than fifty percent of Kinsella's teachers. 
F.rom Table III it can be seen that of the terms with a 
frequency of one or two, (first three columns) approximately 
one-fourth are considered essential by the specialists in 
literature; whereas of the terms with a frequency of more than 
two (column four), two-thirds are considered essential. This 
does not mean that no term with a frequency of less than three 
is significant; but it does mean that such terms are less likely 
to be significant than terms with a higher frequency. It is 
true, in this case, that considering a term essential has no 
direct connection with predictability in the periodicals; there 
is therefore no justif'ication for treating the apparent relatiorJ 
statistically, nor for regarding it as proved. Table III does, 
nevertheless, give further ·objective evidence that, generally 
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speaking, terms with a frequency of only one or two are of 
doubtful significance. 
Table IV thus presents a list of all terms in Table I with 
a frequency of more than two, as being considered "significant." 
These terms should definitely be used and tauglit in high school 
if pupils are to understand them in reading popular magazines. 
TABLE IV 
TERMS WITH FREQUENCY OF MORE THAN TWO m PERIODICALS 
TERM 
drama 
novel 
script 
role 
comedy 
scene 
biography 
melodrama 
philosophy 
publish 
character 
critic 
hero 
phra se 
satiric 
cliche • 
documentary 
prose 
translate 
version 
artist 
classic 
comic 
document 
essay 
fiction 
irony 
legend 
manuscript 
TYPE 
1 
1 
1 
2 
1 
2 
1. 
1 
2 
6 
2 
5 
2 
2 
4 
4 
1 
1 
2 
2 
5 
1 
2 
1 
1 
1 
4 
4 
2 
FREQUENCY TERM 
30 musical comedy 
24 opera 
13 playwright 
12 plot 
11 propaganda 
10 romantic 
9 short story 
8 yarn 
7 atmosphere 
7 burlesque 
6 credibility 
6 draft 
6 edit 
6 fantasy 
6 lyrics 
5 masterpiece 
5 myth 
5 narrate 
5 pamphlet 
5 parody 
4 part 
4 poet 
4 poetry 
4 realism 
4 revue 
4 sketch 
4 slapstick 
4 tragic 
4 
TYPE FREQUENCY 
1 
1 
5 
2 
7 
7 
1 
1 
2 
1 
7 
2 
6 
1 
1 
1 
1 
2 
1 
1 
2 
5 
1 
3 
1 
1 
1 
7 
4 
4 
4 
4 
4 
4 
4 
4 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
I' 
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ANALYSIS OF THE MOST SIGNIFICANT TERMS 
In order to determine which types predominate among the 
most significant terms, a breakdown of frequencies by type are 
made, and is presented in Table V. 
Note: Table is read as follows: Of all the terms 
85, or 35.3 percent, are of Type 1; of the terms occur-
ring more than once, 50 terms, or 44.2 percent, are of 
Type 1. 
The most striking thing about Table V is the fact that 
of all terms occurring more than once, approximately 75 per-
cent are of Types 1 and 2. .Likewise, of the terms occurring 
more than twice, approximately 75 percent are of Types 1 and 2; 
and there are almost twice as many of Type 1 as of Type 2. This 
implies: 
35 
(1) the most common technical literary terma in periodi-
cals refer to types of prose, poetry, or drama; 
(2) the next most common are terms used in discussing 
prose, poetry, or drama; 
(3) occurrence of other terms is infrequent. 
Since the definition of Type 2 - "terms used in discussing 
prose, poetry, or drama 11 - tends to include any item that is 
not included elsewhere, it is perhaps more useful to look at 
the definitions of the five types which were found to be of low 
frequency. These are: 
(1) Type 3 - terms relating to literary history 
and movements 
(2) Type 4 - terms relating to forms of speech 
and literary devices 
(3) Type 5 - terms relating to authors 
(4) Type 6 - terms relating to books and publication 
-( 5) Type 7 - terms used in describing writing 
It seems likely, on the basis of this study, that it is 
especially in the areas covered by these latter five types that 
present teaching practice pu·ts more emphasis than is justified. 
COMPARISON OF FTI~DINGS WITH TEACHERS 1 OPINIONS 
In order to check the findings of this study with the 
opinions of specialists in literature, a list was made of all 
terms considered essential both by Cole and by more that fifty 
percent of Kinsell's teacher :3, but not found to occur more than 
twice in the periodical count. Table VI presents this list. 
jl 
The present study does :not justify the importance attribut-
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TABLE VI 
TERMS ESSENTIAL IN COLE AND KINSELLA BU'l' OF 
LOW FREQUENC Y IN PERIODICALS 
TERM FREQ.uENCY TERM FREQUENCY 
TYPES OF PROSE (TYPE 1) 
I ~·abstract 0 outline 0 I ->H~account 0 ->:-parable 2 
11
.;:--::-address 1 p a ragraph 1 
1 allegory 0 paraphrase 0 
I anecdote 2 .;Ht"pr.ayer 0 
article 2 proverb 0 
autobiog;raphy 1 report 0 
composition 0 resume 1 
criticism 0 review 0 
debate 0 -::-rhapsody 0 
description 0 romance 0 
-:~diary 2 sequel 0 
editorial 0 .;:--::-short story of action 0 
J, -l:-epigram 1 ~~~=~short story of adventure 0 
: -:H:-ess ay, familiar 0 .. ~~-~~short story of character 0 
1 
.;H:-essay, formal 0 -:H:-short story of horror 0 
-:H:-essay, informal 0 ~~ .. :~short story of local color 0 
.. ;H~essay, light 0 ->H:-short story of setting 0 
~~ -:H:-e ssay, personal 0 speech 0 
->H~ess ay, serious -::-~~story 0 
exposition 1 -:H:-story, adventure 0 
i~ .. ~}fable 0 ~~{t- s tory, detective 0 
history 0 -~H:-story, hero 0 
journal 0 -:H:-study 1 
.;:-->:-letter 0 sunnary 1 
nar ration 0 synopsis 1 
narrative 0 tale 0 
-:Hmew spa per 0 theme 0 
11 -lHmo vel, detective 0 topic 0 
-lHmovel of character 0 -::-tract 0 
i·:H:-novel, problem 0 -::-treatise 1 
.. ~} .. ;}travel book 0 
.;:- Considere d essential in Cole only 
->Hi- Considered essential in Kinsella only 
Terms with no asterisk - considered essential in both 
,I 
I 
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TERM 
ballad 
-li--::-ballad, folk 
blank verse 
-:(dirge 
elegy 
-:H:-epi taph 
free verse 
.;~.;~ .. hymn 
-:!-mood open 
-:H:-cinema 
.;H:-drama of social 
purpose 
-:~masque 
-lH~motion picture 
-:H~pageant 
TABLE VI (Continued) 
FREQUENCY 
TYPES 
2 
0 
0 
0 
0 
0 
0 
0 
0 
TYPES 
0 
0 
l 
0 
0 
0 
0 
OF 
OF 
TERM 
POETRY (TYPE l) 
ode 
.;:-pastoral 
.;:--::-psalm 
.;:-revery 
saga 
~~~~song 
-::--::-s anne t , Elizabeth 
.;:--:~ spiritual 
DRAMA (TYPE l) 
-lH~pantomine 
-:H:-play 
.;H:-play, one-act 
-:~-::·play, stage 
.;:--:!-screen 
~:--:;.tragedy 
FREQUENCY 
0 
0 
0 
0 
0 
0 
0 
0 
l 
0 
0 
0 
0 
l 
TERMS USED IN DISCUSSING BOTH NOVELS PJID PLAYS (TYPE 2) 
action 0 -:H:·conversa tion 0 
-::--::-action , falling 0 ·~}·:~crisis 2 
-:H~ac tion, rising 0 -:H:-turning point 0 
anticlimax 1 -::•de linea te 0 
caricature 2 -ll-denouemen t 0 
catastrophe 0 -l~depict 0 
-::--::-central idea 0 environment 0 
-1:.-::-central character 0 episode 0 
-l:--::-charac ter develop- -:H:-event 0 
ment 0 heroine 1 
-1!-·::-character, ehief 0 incident 0 
.;~--::-character, minor 0 -:H~keynote 1 
-::..-::.character portrayal 0 local color 0 
characterization 2 .. :(~~~mood 0 
climax l -::--::-motivation 0 
-:Hrhighest point of motive 0 
interest 0 -lHWpposing forces 0 
-:H:-complica tion 0 outcome 0 
-:H:-c one 1 us ion 0 
.;:--::-conflict 0 
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TABLE VI (Continued) 
~--
TERM FREQJ.UENCY TERM FREQUENCY 
TERMS USED IN DISCUSSING BOTH NOVELS AND PLAYS (TYPE 2) 
(Continued) 
place 
~:--:~plot construction 
~:--:;.plot development 
portrayal 
:H<-problem 
setting 
:H~si tuation 
::--::-solution 
:~-~struggle 
0 
0 
0 
0 
0 
0 
0 
0 
0 
·)Hi-SUbject 
-:H;.subject matter 
suspense 
~~-:~theme 
-:H:-theme, central 
-::--::-theme, universal 
villain 
TERMS USED IN DISCUSSING PLAYS ALONE (TYPE 2) 
act l -::--::-production 
::-·::-actor 0 prologue 
r-::-actress 0 -:H:.prope rt i e s 
:~~~aside 0 -lH<"props 
:H:-audience 0 ~~~~~radio 
~H!-cast of characters 0 .. ~~~~radio broadcasts 
t::-chorus 0 -:H:-radio studio 
l:--::-c omp ar; y 0 -:;.-::-royalty 
~H:-curtaln 0 -:H:-scenario 
k;.-:;.deli very of lines 0 ~~ .. ~~scene 
dialogue 0 -:H~scenery 
·Ht-drama tization 0 ~}~~se.t · 
-::-epilogue () -:H:-showrnan ship 
1H:-film 0 -:H:-soliloquy l:--::-footlights 0 ~~~~sound effects 1 t:--:~oleading person 0 -:H:-stage :--::-manager 0 ~H:-stage business 
monologue 0 -::--::-stage direction 
H:-part 0 -::--::-theater 
·:--:;.player 0 .. ~~-~}unity 
!:-.::-playgoer 0 .. ~}~: .. wings 
H~playhouse 0 
TERMS USED IN DUSCUSSING POETRY (TYPE 2) 
accent 
-:--::-beat 
-1:-cadence 
-::-canto 
0 
0 
0 
0 
-::--::-couplet 
-::-dactylic 
-::--::-emphasis 
foot 
0 
0 
2 
2 
0 
0 
0 
l 
0 
0 
0 
0 
0 
0 
0 
l 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
l 
0 
0 
0 
II I 
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TABLE VI (Continued) 
TERM FRE~UENCY TERM FRE~UENCY 
TERMS USED IN DUSCUS SI NG POETRY (TYPE 2) (Continued) 
iambic 0 ~}~~rhyme, end 0 
~~~~t .. line 0 ~} .. ~z..rhyme scheme 0 
-:~-::-meas1..U'e 0 rhythm 1 
~H:-meter 0 stanza 2 
-::-motif 0 stress 0 
~~·::-poetic 2 -lH:-syllable 0 
quatrain 0 -:H:-verse 1 
r efrain 0 verse form 0 
rhyme 0 ~:--::-versification 0 
TERMS REFERRING TO LITERARY HISTORY (TYPE 3) 
chronicle 2 literl:t ure 0 
-::.-1:-c lass i c ism 0 movement 0 
contemporary 1 ~~--::-mysticism 0 
culture 0 orthodox 0 
-:~decadence 0 -:t-precedent 0 
discipline 0 predecessor 0 
-l~extant 0 representative 0 
-::-humanist 0 -::--:~os ent imen tali sm 1 
idealism 1 ~r-theology 0 
individualism 0 tradition 0 
i nterpretation 0 -ll-trans c endent ali sm 0 
-lH:-li terary fashion 0 tradition 0 
-:H:-l i terary heritage 0 transition 0 
FORMS OF SPEECH AND LITERARY DEVICES (TYPE 4) 
alliteration 0 imagery 0 
allusion 0 -:H:-impre s s ion 0 
analogy 0 language 0 
~:-anti thesis 0 -:H:-language, figurative 0 
colloquialism 0 .;:--~-language, picture 0 
-lH:-c ontrast 0 ~:-mannerism 0 
-lH(-device 0 metaphor 0 
dialect 1 ~H:-nonsense 0 
-lH:-digression <) .;:-onomatopoeia 0 
.;:-ehphemi sm 0 .;:-paradox 0 
exaggeration 0 pathos 1 
.;:--::-fate 0 personification 0 
.. ;}~~figure of speech 0 -i:-provinc iali sm 0 
.. ~ .... :~fun 0 **Pun 0 
.. :~~t-humor 0 -::-redundancy 0 
hyperbole 0 repitition 0 
idiom 2 simile 1 
TABLE VI (Continued) 
TERM FREQUENCY TERM FREQUENCY 
FORMS OF SPEECH AND LITERARY DEVICES (TYPE 4) 
(Continued) 
slang 
-::--:;.suggestion 
s y mb olism 
synonym 
-:;.-:mni versal truth 
0 
0 
1 
0 
0 
-l!'vernacular 
vocabulary 
-:~vulgarism 
wit 
-lH!'Word picture 
AUTHORS AND DESCRIPTIVE TERMS (TYPE 5) 
anon ymous 
author 
-:H<-collaborator 
-::--::-historian 
-:~-::-humorist 
journalist 
-lH:·li terary career 
.;:-.;~literary figure 
1 
1 
0 
0 
0 
2 
2 
0 
0 
-lH~man of letters 
minstrel 
·:H~orator 
-l~<·::-pseudonym 
.;~-:~reporter 
.;:--:~romancer 
-lHt-romanticist 
-lH~story-teller 
TERMS RELATI NG TO BOOKS AND PUBLICATION (TYPE 6) 
abridged 0 -lH:-literary 
.;~-:~anthology 0 -:H~li terary a gent 
appendix 0 -:H;.magazine 
-lH:-best-seller 1 -lH:-p a ssage 
bibliog raphy 0 per iodical 
~H~book 0 prefa ce 
-:~·::-bookse ller 0 .;:--::-pre ss 
-:H:-chapter 0 -lH!-printe r 
-:H~c ire ula t i on 0 -:H:-p r oduc t 
-:H:-c o lle c t ion 0 .;:-quarterly 
-::.c ommentary 1 quotation 
c ontext 0 -lH:-re cit a l 
-:H:-copy right 0 reference 
-:H:-dedicat i on 0 r evision 
di ct ion ary 0 selection 
edition 0 -::-*specimen 
ency clopedia 0 -lH:-serial 
~Hioexc~t 0 series 
extract 0 -lH:-ti tle-page 
.;:.*fragment 0 volume 
-:H:-in s t allment 0 ~~{}VlOrk 
-:H:-introduction 0 
1 
2 
0 
0 
0 
0 
2 
2 
0 
0 
0 
0 
0 
0 
1 
0 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
2 
0 
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TABLE VI (Continued) 
TERM FREQUENCY TERM FREQUENCY 
TERMS USED IN DESCRIBING WRITING {TYPE 7) 
affected 
ambiguous 
artistic 
authentic 
~:-·:~author's purpose 
brevity 
clarity 
coherent 
-:H;.color.ful 
concise 
·:Hi-Concrete 
conventional 
creative 
-:H~cl .. i tical 
crude 
cynical 
diction 
-:~didactic 
-:~droll 
-::--::.effect 
-lH~elements 
eloquent 
-::--:~emotion 
emotional 
ethical 
-::.fanaticism 
-:H;.fancy 
fantastic 
fictit ious 
.figurative 
flowery 
fluent 
forceful 
genius 
genuine 
-::--:l-graphic 
-::.grotesque 
hackneyed 
harmonious 
-:~highflown 
humorous 
:H:.idealistic 
0 
0 
0 
1 
0 
0 
0 
1 
1 
0 
0 
0 
2 
0 
0 
1 
0 
0 
0 
0 
0 
2 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 ...-
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
imaginative 
ingenuity 
->Hdnsight 
-:~insipid 
->Hdntegri ty 
-:Hdntensi ty 
-:~intuition 
journalistic 
literal 
literary 
~~~~ .. love 
~*"~~low 
melancholy 
melodious 
-:H~message 
monotonous 
moral 
morbid 
-:H:-mystery 
-:~-:mational 
-:H:-nature 
ob::d.ete 
original 
-:;.ornate 
-:l-pedantic 
picturesque 
poignant 
-::--:~point of view 
polished 
-:~ponderous 
power 
prosaic 
psychological 
-:H:-quali ty 
-!~·-~~raci al 
realistic 
-::--::-reflective 
-:H:-religious 
-:H:.restraint 
-::-rhetorical 
-:~rustic 
sarcastic 
scholarly 
sensational 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
0 
1 
0 
0 
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TABLE VI (Continued) 
TERM FREQ,UENCY TERM 
TERMS USED IN DESCRIBING WRITING (TYPE 7) 
(Continued) 
sensitive 1 technique 
sentimental 1 tedious 
-:~-:~sincerity 0 -l!-terse 
·:<-sonorous 0 -:H"thea tric al 
spiritual 0 -:H:-treatment 
-l}S tereotyped 0 trite 
stilted 0 ~~~~~type 
stirring 0 -l!-Verbose 
->:--::-structure 0 versatile 
style 2 vigorous 
-l:-sublime 0 vivid 
subtle 1 -J~ovoluminous 
superficial 0 whimsical 
-:r.-sylvan 0 wholesome 
talent 0 wordy 
taste 0 
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FREQUENCY 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
ed to the terms in Table VI by Cole and by Kinsella's teachers. 
II Teachers should question the need of teaching most of them. 
It is to be noted that a great number of the terms that 
were considered essential by more than fifty percent of Kinsel-
la's teachers, but not by Cole, are sub-terms. For example, 
familiar essay, formal essay, informal essay, light essay, 
personal essay, and serious essay are all considered by Kinsel-
ila's teachers to be essential names of types of prose. This 
writer believes there is little point in calling each one of 
·I 
these a different kind of prose; he also questions whether the 
II reporting teachers would actually expect their students of 
average intelligence to know them all. The prevalence of such 
lj 
terms was one reason that, in the statistical comparisons with 
11 these lists, only those terms were used which were considered 
I 
essential both by Cole and by more than fifty percent of Kin-
sella's teachers. 
Table VII gives a breakdown of the number of terms of 
1 each type in Table VI. "Types of prose", 11 types of poetry'', 
, and 11 types of dramau are all included in Type 1; 11 terms used 
in discussing both novels and plays", "terms used in discussing 
II 
1plays alone", and "terms used in discussing poetrytt are all 
1 included in Type 2. 
I I The most striking thing Table VII shows is that more than 
one-third of all the termE in Table VI are of Type 7 - terms 
used in describing writing. The majority of these terms are 
adjectives which are not literary terms per se, but only when 
44 
I 
used t 'o modify literary terms. 
TYPE 
1 
2 
3 
4 
5 
6 
7 
TABIE VII 
BREAKDOWl\f OF TERMS CONSIDERED ESSENTIAL ON COlli'S 
AND KINSELLA 1 S LISTS BUT NOT IN PERIODICALS 
FREQUENCY UF OCCURRENCE IN PERIODICALS 
NOT AT ALL ONCE TlNICE TOTAL 
25 6 3 34 
23 6 4 33 
11 2 1 14 
14 4 2 20 
0 2 2 4 
15 0 1 16 
53 12 3 68 
TOTAL 141 32 16 189 
Note - Table is read as follows: Of all Type 1 
terms considered essential on Cole's and Kinsella's 
lists, 25 do not appear at all on the list from period-
icals, 6 appear only once, and 3 appear only twice -
making a total of 34 terms with a frequency too low 
to be "significant." 
It was in the counting of such terms that the writer felt 
subjective opinion was affecting his choice, which may account 
for some being omitted from the periodical list. On the other 
hand, aince there are probably many other adjectives that 
might have been included in the "essential" lists with as n'i>.ileh , 
justification as the ones that were included, the writer feels 
there is an overemphasis on descriptive terms. 
Despite the apparent overabundance of "essential" terms in 
the Cole and Kinsella lists (in the opinion of Kinsella as well J 
as the present writer), a few t9'rms were found with "significant j 
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frequencies in the periodicals which were not considered essen-
tial in the Cole and Kinsella lists. Table VIII presents these 
terms, some of which are undoubtedly becoming more important 
than in the past. The high frequency of terms such as cliche, 
script and documentary may in part be due to the fondness of 
Time and Life writers for savoring a word once found to suit 
their tastes. 
TABLE VIII 
TERMS OCCURRING MORE THAt"'\! TWICE IN PERIODICALS BUT 
NOT ESSENTIAL IN COLE OR KINSELLA 
TERM TYPE TERM TYPE 
artist 5 part 2 
~'"burlesque 1 ~~*poet 5 
cliche 4 ~A-'-'·publish 6 
credibility 7 revue 1 
documentary 1 ~-t-role 2 
draft 2 scene 2 
edit 6 slapstick 1 
-'-t-·:m.arra te 2 yarn 1 
*·~opera 1 
~E-parody 1 
·;} Considered essential in Cole only 
I 
•, 
~-~-~·'" Considered essential in Kinsella only 
No asterisk - considered essential by neither 
RELATIVE I MPORTANCE OF TEE SOURCES 
With a view toward helping future investigators in this 
field, an analysis is presented in ·Table IX showing the fre-
quencies of the seven types in each of the four sources. 
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TABLE DC 
BREAKDOWN OF SOURCES BY TYPES 
TI:ME 
SPECIAL 
SECTIONS 
NIDllBER 
TIME 
GENERAL 
NUiv'IBER 
LIFE 
NUMBER 
SATURDAY 
EVENING 
POST 
NUMBER 
OF TIMES OF TIMES OF TUlliS OF TIMES 
TYPE TERMS FOUND TERMS 1iD ID'fD TERMS FOUND TEfu\.fS FOill'l"D 
1 42 95 27 43 48 74 32 42 
2 30 47 18 22 32 44 30 42 
3 6 7 0 0 2 2 0 0 
4 5 7 4 4 4 11 0 0 
5 5 11 11 11 4 5 6 6 
6 7 8 3 4 1 2 2 3 
7 16 19 12 15 6 7 22 23 
TOTALS 111 194 75 99 97 145 92 116 
Note - Table is read: 42 separate terms of Type 
1, with a total frequency of 95, occur in the Special 
Sections of Time. 
--
To determine whether the Special Sections of Time - deal-
ing with literary matters - contribute more significantly to 
this study than does material of general interest, the fre-
quencies of each term must a l so be considered. Table X deals 
with terms found in the compl ete list of Table I which do not 
occur in the Special Sections of Time. 
It can be seen from Tabl e X that of terms occurring more 
than twice, only 14.0 percent do not occur in Time-Special 
Sections. Thus if only terms occurring more than twice are 
co nsidered significant, the Special Sections of TL~e contain 
all but 14 percent of the significant terms, while at the same 
47 
time representing by far the smallest number of running words. 
TABLE X 
FREQUENCY PERCENTAGES 0 F TERMS NOT 
FOUND IN TIME-SPECIAL SECTIONS 
NUMBER OF TERMS 
PEF.CENT 
TOTAL 
NUMBER 
130 
54.0 
OCCUR MORE · MORE THAN MORE THAN 
THAN ONCE TWICE THREE TIMES 
42 
37.2 
8 
14.0 
4 
10.8 
Note - Table is read: Of the total list, 130 
terms, or 54.0 percent, do not occur in Time-Special 
Sections; of the terms occurring more than once, 42 
terms, or 37.2 percent, do not occur in ~-Special 
Sections. 
Moreover, even in the remaining 14 percent, many of the 
ter~ may have occurred in literary material in Life and The 
Saturday Evening Post, which was not tabulated separately. 
In the writer's opinion, this indicates that in future 
studies of this kind, it might be more useful to include more 
issues, but use only those sections dealing either directly 
or indirectly with literary subjects. 
48 
~--=--
CHAPTER V 
SUM::tvlARY AND CONCLUSIONS 
This study was concerned with deriving a list of technical 1 
l iterary terms found in three current periodicals, and finding II 
,I the frequency of their occurr ence. The list of terms found was II 
11 then compared wi.th lists of such terms considered essen tial by It 
1 teachers of literature and by experts in the field of litera ture l ~ 
. I 
I .General conclusions: Very few technical literary terms I 
I II were found; only fifty-seven were f ound fre quently. enough to be 
I co ns idered significant. If occurrence of such terms in current 
periodicals is a true measure of their future importance to most·ll 
I I 
II pupils, it is evident that far too much weight is given to teach!~ 
I 
i ng t echnical literary terms in high school. 
Specific conclusions: 1. Only terms with a frequency 
of more than two can be definitely considered significant. 
2. The most frequent terms are those referring to types 
of prose, poetry and drama. 
3. The next most frequent are terms used in discussing 
I prose, poetry and dram@.. 
I 
4. Terms of other types - such as terms relating to 
literary his t ory and movements, figures of speech, etc. - are 
too infrequent to be consider ed important to general types. 
! 5. The Special Sections of Time - the more or less li ter- 1: 
,I ary sec t ions - contribute such a large part of the lis t of termsl ; 
iJ considered significant that future studi es of this sor t . _ . j 
II : 
~~~~ m~§~!'_b~_tter ~_3eatr~c te~~ t~Ji"terarx_s_ec~~~ona ·~-~~c~~ -~"~~ ~ li 
·I 
L 
11-
I 
Suggestions for teachers of literature: The greatest over 
I) all va l ue of this study can have for teachers of literature 
)should lie in making them conscious that present practice still 
I 
I
I overemphasizes teaching technical literary terms. The use of 
I . 
1such terms in current periodicals does not substantiate the 
importance attributed to them by experienced teachers. 
The fifty-seven terms in Table rv · should definitely be 
taught, as they are likely to be met frequently in pupils' 
future reading. It is, of course, not justifiable to decide 
that only the terms in Table IV should be taught. There are, 
however, several helpful indications to guide teachers of 
literature: 
1. The most important t erms are the names of types of 
prose, poetry and drama, and terms used in discussing them. 
2. Terms dealing with literary history and f orms of 
lspeech are relatively unimportant. 
3. The necessity for acquiring any term not considered 
, essential both by Cole and by more than fifty percent of Kin-
sella's teachers should certainly be questioned. 
I lfor teaching any term not found in the study of periodicals. 
4. It is probably a good idea to have a specific reason 
I 
I 
I 
II 
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LIMITATIONS 
Two specific limitations to this study are of sufficient 
11 
importance to be noted here: 
1. The fact that only three periodicals are represented 
means that the results may be biased if the writing styles of II 
these periodicals are markedly different from the styles of 
II I 
ot her publications. Time and Life both do have rather stylized 
1 
,I - I 
vocabularies. However, it is felt that the chief effect has 
li 
I been to make certain terms appear more frequently 
I 
than in other II 
1: 
I 
II publications, and that it has not meant the omission of terms 
1 found frequently elsewhere. 
2. It was not possible to eliminate subjectivity in de-
'I ciding whether certain terms were "terms used in describing 
II wri ting 11 • Most such terms were adjectives which could be con-
,, 
1
' s idered literary terms only from context. 
I! 
When used to describe 
li writing, they were counted; when used in another context, they 
II were not counted. The decision was necessarily subjective in 
some cases. 
RECOMMENDATIONS FOR FURTHER STUDY 
Several further studies would be most profitable: 
1. A similar study using different periodicals, includ-
1 ing more issues, using only the literary sections. 
I 
II 
'I 
2. A similar study using news papers • 
3. A similar study using book-length material. 
4. A similar study us i ng only literary magazines, such 
as Sa turda;y: Review of Literature. 
~ - -==-- .=--- =--
'I I 
I 
il 
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5. A study similar to Kinsella's on the college level. 
I 
I 
comprehensive eval uation of the relative ~portance 
II 
6. A 
,j f all the possible reasons for learning technical literary 11 0 . 
!terms, to determine whether the frequency of their occurrence 
II 
I 
,, 
I' 
.I J· 
I\ 
in adult reading is the ~ost important. 
I 
I 
I! 
lj 
I 
II 
li 
I! 
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